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School administration in practically all cities of Kansas is 
organized through a system which provides that each elementary school 
be in charge of an administrative head. Although the title of 
"principal" is used in a majority of c ases, other tit les such as 
"supervising principal" and "teaching princi pal" a re used . Similarity 
of title, however, is no assurance that the dutie s, activities , and 
responsibilities are identical. In some s chools, the principal is 
merely a teacher who carries a full-time teaching l oad and perf orms 
such administrative work as can be accomplished during spare moments 
and bef ore arrl after school. The administration of the school t hus 
becomes incidental to his other duties as teacher. In other schools 
may be founi principals teaching only a portion of t he time and de-
voting the remainder of the time to administrative and supervisory 
tasks. There are some elementary school principal s in Kansas who are 
relieved of all teaching duties. 
Regardless of the status of the principal, hi s position is 
becoming exceedingly i mportant. In many i nstances, he is no longer 
considered a "head-teacher". He is being considered as a definite 
officer in the admini stration of the educ ational program of a school 
system. The need for better elementary school administrat i on and the 
increased realization of the i mportanc e of elementary school training 
have combined to give him a foothold in the social, educational, and 
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corrnnurli.ty organization. Whether elementary principals will continue 
to develop their opportunities f or leadership in the administration 
of American education may depend upon the extent to which they will 
be prepared and oompetent to meet the challenges. 
The duties, activities, and responsibilities of an elementary 
school principal are interesting, stimulating, varied, and numerous. 
Teachers, pupils, and patrons look to the principal for l eadership. 
A high quality of professional leadership invariably generates a 
businesslike air of enthusiasm and confidence. The v ery nature of 
his position is such that, each day, a multiple of problems are 
presented to him for a decision. The scope of the probl ems may vary 
in many instances. This may be due to sizes of bm.ildings, number of 
faculty members, enrollment, policies, traditions, and various 
other factors which make a successful school and community situation. 
Doubtless the exact duties performed by the principal may vary in 
different schools. There may be enough similarity in the school load 
of prin::ipals, however, so that an examination of their work is of 
value. 
The Problem 
The problem of this thesis is, "A Study of the School Load 
of Elementary School Principals in Kansas . 11 
This problem is one in which principals of elementary schools 
must take stock of their positions and discharge of their duties in a 
way that will be influentially effective to all concerned. 
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The multiplicity of duties per formed by elementary principals 
may vary, in many instances, from school to school. Doubtless, the 
extent of these duties will be judged by community influences, school 
enrollment, staff , school policies, educational background, and other 
factors. These duties may be interpreted as part of the school load 
of the elementary principal . Ot her factors will include supervision, 
administration, clerical work, and teaching. The distribution of time 
and effort presents a problem. It is only through continuous study and 
careful appraisal that elementary school principals can perform their 
various functions at the peak of efficiency and can select f or major 
emphasis those activities commensurate to t heir obligat ions. 
Purpose of Study 
The purpose of this study will be to present the results of 
facts, figures, opinions, and inte pretations of school loads obtain-
ed through a questionnaire to a representative group of elementary 
school principals, within first, second, and third class cities of 
Kansas. 
Si gnificance of Study 
It is believed t hat a careful analysis of the fi ndings of 
this study is likely to be stimulating and challenging to any 
principal, especially if he compares his own school load with those 
of principals in other schools . Such analyses of ' the work of many 
principals and a comparison of the finding s with suggested practices 
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by authorities in the field, may tend to standardize the principal-
ship. 
Interpretation of Terms 
For this study, the school load of elementary s chool principals 
is interpreted as all duties and responsibilities pertaini ng directly 
or indirectly to their positions during the cour se of a school day . 
This interpretation also includes a study of t he time and activity 
distribution of elementary principals during the hours of t he day in 
which they devote th emselves to the needs of t he s chool and t he en-
virorunent of their situations. 
Procedure 
On April 27, 1949, a letter and questionnaire1 pertaining t o 
school loads were directed to 103 elementary school princi pals in 
Kansas. The letter outlined the purpose of the study and t he 
questionnaire asked for pertinent inf ormation co ncer ning t he school 
loads of t re elementar y school principals. The principals were 
asked to complete the questionnaires and return as soon as 
possible. 
Obviously, with _several hundred elementary principal s in the 
state of Kansas, the problem w:,uld have been too complicated t o try 
to obtain information directly from each principal. Therefore, it 
1. See Appendix. 
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was believed a fair sampling could be obtained by selecting, at random, 
from the 1948-1949 Kansas Educational Directory, 2 103 elementary 
school principals. 
The 1948-1949 Kansas Educational Director,3 listed twelve cities 
as first class cities; eighty-six cities as second class cities, and 
561 cities as third class cities. The letter and questionnaire were 
sent to twenty-four elementary principals in fir st class cities; to 
fifty principals in second class cities, and t went y-nine principals 
in the third class cities.. A greater number of second class city 
principals received the material because it was believed the average 
school load vK>uld fall into this group. Many first class city 
principals are considered supervising principals and spend little or 
no time in actual classroom teaching. A majority of third class city 
principals are teaching principals and teach the entire school day. 
The school load of the first and t hird class city school principal s 
tends to offset the average of the second class city principals. 
This study was limited to principals of el ement ary schools whose 
building enrollments contained grades one to six, inclusive. A majority 
of third class city schools contained the eight grades and could not be 
used in the selection of schools. 
The schools selected for t his study were chosen from a cross-
section of Kansas. An effort was made to have several schools repre-
2. Kansas State Superintendent of Public Instruction, Kansas 
Educational Directory, 1948-1949, (Topeka: State Printer, 1948), PP• 
3-77• 
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sented from each section of the state. 
There were sixty-nine respondents to the questionnaire . Of 
this number, approximately 20 per cent repr esented f irst class city 
schools; 61 per cent were represented in second class city schools, 
and 19 per cent representation was received from third cl ass city 
schools. A study of the sections of Kans as, represented t hrough the 
returns of the questionnaires, shows that the cross-section survey 
is representative. 
The survey shows that a majority of t he respondents conscien-
tiously answered the items in the quest i onnair e. It was evidenced 
that elementary principals appreciated the opportunity to disclose 
their school situations. 
Methods Used in Presenting Fi ndings 
In order to gi ve the reader a clear picture of t he study, the 
returned que stionnaires are broken-down i nto tables. In most i nstances, 
t he results are presented, separately, f or first, second, and third 
class city schools. The tabl e s are divided i nt o six main divisions : 
(a ) Enrollment, Staff, and Teaching Schedules; ·(b) Administration; 
(c) Supervision; (d) Professional Preparation; (e) Miscellaneous 
Information, and (f) Suggestions a nd Comments. A detailed explanation 
of t he tables accompanies this procedure. Ot her tables of narrower 
scope, but adding to the importance of the study, are inserted. 
Review of Related Studies 
A fairly exhaustive review of background and related studies 
has brought little light on t his particular problem. Various studie s 
in Kansas have been made on teacher load and some studies have been 
made on individual subject loads. However, a study of the school 
load of elementary school principals in Kansas, as such, has 
apparently not been made. 
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Crist4 found that teachers in smaller schools taught more 
pupils, had more pupils, had pupils in more grades, and had less 
training and experience than teachers in the larger schools. While 
this information is of minor i mportance to the problem, it may re-
flect in many instances, the pres ent situation in many of our Kansas 
schools. 
Messinger5 intimated that loads were heavier among t he teach-
ing principals than supervising principals. This situation seems 
to be prevalent among the elementary school principals in Kansas. 
The studies mentioned above are but a few of t he many that 
have been made in the field of teaching loads. However, the writer 
feels certain that this thesis is the only survey of t he problem 
in Kansas. 
4. H. H. Crist, "Educational Inequalities of the Rural Elemen-
tary Schools of McPherson County, Kansas." Unpublished Master's Thesis, 
Colorado State College of Educ ation, Greeley, Colorado, 1939. 
5. Mark G. Messinger, The Non-Teaching lementary School 
Principal in the State of New Jersey. Published Doctor's Dissertation, 
Temple University, 1938, (Camden, New Jersey, 1939) , P• 221-222. 
CHAPTER II 
THE SURVEY 
In order to gather current, authoritative material, pertain-
ing to the school load of elementary school principals in Kansas, 
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the problem was directed to the principals, themselves. As previous-
ly stated, the problem would have been too complicated to try to 
obtain information directly from each element ary principal in t he 
state of Kansas. Consequently, a cross-section of el ementary school 
principals of Kansas was selected, at random, from the 1948-1949 
1 
Kansas Educational Directory. Little attention was given to the 
choice of principal, as such, but care was t aken to obtain a some-
what equal distribution of schools classified in first, second, and 
third class cities. Inasmuch as t his study is not a comparison of 
principals' school loads by sizes of schools or classes of cit i es, it 
is believed a fair distribution of information may be obtai ned by 
selecting, from all s ections of Kans as, i ndividual schools of f irst, 
second, and third class cities. 
d . . 2 A letter an questionnai.re were sent to l03 elementar y school 
principals in Kansas. Considerable thought and research were given to 
the items contained within the questionnaire. It was believed that a 
survey of this type would be of direct interest to, and help for, ~11 
1. Kans as Educational Directory, loc. cit. 
2. See Appendix. 
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principals in Kansas and be of such breadth that it would be suff ici~nt 
to gat her enough data for a true picture of the problem. 
For a composite study , the survey , contained withi n th e question-
naire, is broken-down i nto six main divisions: (a) Enr ollment, Staff, 
and Teaching Schedules; (b) Administration ; (c) Supervision; (d ) 
Professional Preparation; (e) Miscel laneous Inf onnation; and (f) 
Suggestions and Comments. 
Enrollment, Staff, and Teaching Schedule 
I t would appear t h e the preliminary i nfor mation for determin-
ing the school load of any elementary school principal should begi n 
with certain data compiled f rom the s chool enrollment, number of s t aff 
associates, and t he principal 1 s actual teaching schedule. A pr evious 
study has shown that "the definite planning of the principal 1 s t ime 
very naturally depends upon the amount and natur e of his w::> rk and upon 
the amount and kind of help provided him to r elieve him of clerical 
and petty administrative duties. 113 The teaching schedule was includ-
ed to discover the pattern of subjects which are actually t aught by 
the principal. The section on time, gr ade, and size of class was i n-
serted i n order to g et a picture of t he pupil load per princi pal. 
J . Arthur S. Gist, The Administration of an El ementary 
School (New York: Charles Scribner's Sons, 1928) , p. 10. 
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Administration 
A school in order to give eff icient service must be properly 
administered. 
There are hundreds of details incident to the r unning 
of an efficient school or a school system for which some-
one must be responsible. Plans must be made and policies 
adopted; the plans arrl policies must be properly carried 
out or executed; and information must be co llected which 
will show how efficiently the plans and policies are 
operating, and which will also become the basis for new 
plans and policies. This is a general statement of the 
function of school administration.4 
It was of particular interest to obtain i nformation relative to 
the amount of time spent, by principals, i n the various phases of ad-
ministration. It was realized that most teaching principals find it 
necessary to administer many of their duties during the school day. 
Often these duties must be discharged during class periods . In many 
cases, it was felt that principals, due to heavy loads, must take 
care of their administrative responsibilit ies outside of the clas s 
period and outside of the school day. 
Supervision 
The word, 11 s·upervision", has probably had more inferences than 
any other word dealing with educational theory and practice. In many 
attempts to locate a meaningful definition for the word, a wide range 
4. Ward G. Reeder, The Fundamentals of Public School Adminis-
tration (New York: The Macmillan Company, 1930), p. 3. 
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of thought was found upon the subject. According to Otto5 super-
vision of instruction may deal with those things which primarily and 
rather directly condition learning. Supervision may be divided into 
three major functions with a group of relat ed minor functions: 
I. Studying the Teacher- Learning Situation 
1. Critically Analyzing t he Objectives of Education and 
Supervision 
2 . Surveying the Products of Learning 
3. Studying the Antecedents of Satisfactory and of Un-
satisfactory Growth and Pupil Achievement 
4. Studying the Interest, Capacities, and Work Habits 
of Pupils . 
5. Studying the Teacher at Work and Aiding Her to Study 
Herself 
6. Studying the Curriculum in Operation 
7. Studying the Materials of Instruction an:i the 
Socio-Physical Environment of Learning 
II. Improving the Teacher-Learning Situation 
1. Improving the Educational Objectives and the Curriculum 
2. Improving the Interest , Application, and Wor k Habits 
of the Pupils 
3. Improving t he Teacher and Her Methods 
4. Improving the Material s of Instruction and the Socio-
Physical Environment of Learning 
III. Evaluating the Means, Methods, and Outcomes of Supervision 
1. Discovering and Applying the Techniques of Evaluation 
2. Evaluating t he General Worth of Supervision 
3. Evaluating the Results of Given Supervisory Plans 
4. Evaluating Factors Limiting Instructional Outcomes 6 5. Evaluating the Improving t he Personnel of Supervision 
The above, no doubt, has some bearing upon any individual in a 
5. Henry J. Otto, Elementary School Or ganization and Adminis-
tration (New York: Appleton-Century-Crofts, Inc., 1944), p. 302. 
6. Ibid., P• 303. 
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supervisory position . The functions of supervision, in the main, 
seem to be based upon the opinions of many leaders within the field. 
However, the pur pose of this phase of study is to determine the amount 
of time consumed in various phases of supervision and what evidence of 
benefit to the teachers is being derived from a principal 1s super-
visory program. It would appear tra t t he element of t i me is only one 
factor in the field of s upervi sion. 
It was once hoped that a science of educati on which 
would yield goals, processes, and results would make 
supervision simple. Today we know that t he problems of 
supervision are much too complex in nature to admit of 
so simple a solution. The critical element in super-
vision often turns out to be entirely non-technical i n 
character which is inevitable in al l relationships be-
tween human beings . However desirable the condition, 
however able the personnel, the school will fall short 
of its goal unless the separate elements of value are 
welded into a functioning whole by some coordinating, 
integrative, creative agency . Modern supervision must 
be constructed to meet this need. 7 
Professional Preparation 
The objective of the portion of the questionnaire on profess-
ional preparation is to discover the relation between the professional 
background of the individual and his school load. It is assumed that 
there may be some justification for somewhat heavier school loads 
among those with a great deal of professional preparation. On the 
other hand, perhaps, attempts may be made by individuals with little-
7. Earl P. Andreen, "A Modern Philosophy of Supervision," The 
Elementary Principal~ Supervisor in the Modern School. (The California 
Elementary School Principals' Association, 11th Yearbook, May, 1939 ) , 
P• 9, .. 
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professional background to handle more t han they can accomplish 
competently. They again, this should prove valuable, if t re prin-
cipal is in a strategic position, to determine whether or not his 
professional preparation is commensurate to his achievement. Any 
light thrown on this conjecture is believed to add value to the 
study. 
Miscellaneous Information 
This phase of t he questionnaire gave each element ary school 
principal his opportunity to estimate the number of hours he spends 
in all phases of school work. Undoubtedly, the number of hours will 
vary considerably among the individuals involved. It should be 
interesting to note that t he number of aggregate hours given in t his 
section should approximate t he amount of time consumed on ot her duties 
and activities that are totaled from the other phases of t he question-
naire. 
An opportunity is also permitted each princi pal t o expr ess his 
opinion concerning his personal school load. 
Suggestions and Comments 
This heading was inserted to gather any pertinent inf ormati on 
that the elementary principals should care to advance. 
CHAPTER III 
INTERPRETATION AND ANALYSIS OF DATA 
Tables of Pertinent Information 
The letter and questionnaire, as previously mentioned, were 
sent to 103 elementary school principals in Kansas. Sixty-nine re-
turned the completed form. It is evident that considerable time and 
thought were given to the content of the rra. terial by the many elementary 
school principals, who took the time from their various duties, during 
the closing weeks of school, to gather the needed information for this 
study. The response of approximately 67 per cent would indicate an 
interest in the sub ject of school load., 
In interpreting the tables, results are presented for first, 
second, and third class city schools, separately, in order to give a 
more vivid picture of the material and t o facilitate interpret ation 
to the reader. 
This study is limited to elementary school principals in schools 
housing grades kindergarten t hrough sixth. A few of the returned 
questionnaires submitted information concerning the seventh and ei ghth 
grades. The information was appreciated but not used in the tabulations. 
Table I shows rank of first, second, and thi rd class city schools 
according to building enrollment, number of teachers supervised, per-
cent of time principal teaches, and length of time in minutes spent in 
supervising noon interval. 
TABLE I. RANK OF FIRST, SECOND, AND THIRD CLASS CITY SCHOOLS ACCORDJNG TO BUILDING ENROLLMENT , 
NUMBER OF TEACHERS SUPERV ISED, PER CENT OF TIME PRINCIPAL TEACHFB, AND LENGTH OF 
TIME IN MINUTES SPENT IN SUPERVISING NOON INTERVAL 
1st Class Bld'g Enrollment No. of Teachers Under SuE'v. % of Teaching Da;y: Noon Interval ~Minutes2 
Rank 
1. 725 28 0 50 
2. 650 18 0 90 
3. 485 13 0 65 
4. 475 14 0 60 
5. 430 12 0 65 
6. 387 13 50 60 
7. 367 11 50 90 
8. 360 10 100 85 
9. 350 10 50 90 
10. 258 7 80 60 
11. 190 5 80 60 
12. 182 6 50 50 
13. 172 7 80 75 
14. 148 7 100 75 
2nd Class 
Rank 
1. 695 22 60 60 
2. 497 16 30 70 
3., 497 11 90 75 
4. 445 14 50 66 
5. 420 13 100 75 
6. 400 16 100 70 
7. 395 11 75 75 
8. 385 14 62 70 
9. 382 11 0 60 I-' 
10. 360 13 50 65 
\..11 
TABLE I. ( Continued) RANK OF FIRST, SECOND, AND THJillill CLASS CITY SCHOOLS ACCORDING TO BUILDING 
ENROLLMENT, NUMBER OF TEACHERS SUPERVISED, PER CENT OF TIME PRINCIPAL TEACHES, 
AND LENGTH OF TIME IN MINUTES SPENT IN SUPERVIBING NOON INTERVAL 
2nd Class Bld 1g Enrollment No. of Teachers Under SuE'V• of Teachi~ Dar Noon Interval (Minutes) 
Rank 
11. 357 12 75 90 
12. 350 9 100 80 
13. 328 11 100 70 
14. 325 16 90 80 
15. 300 12 50 75 
16. 280 7 100 70 
17. 279 9 20 60 
18. 258 8 75 80 
19. 256 7 100 75 
20. 253 8 100 95 
21. 250 9 80 30 
22. 250 8 90 75 
23. 245 8 90 45 
24. 225 7 100 75 
25. 220 8 83 70 
26 . 200 6 100 70 
27. 194 6 50 45 
28. 190 8 95 60 
29. 186 8 100 60 
30. 185 8 100 75 
31. 183 9 100 75 
32. 170 8 100 75 
33. 170 8 100 75 
34. 165 5 100 75 I-' 
35. 154 6 95 75 °' 
- TABLE I. (Continued) RANK OF FIRST, SECOND, AND THIRD CLASS CITY SCHOOLS ACCORDING TO BUILDING 
ENROLU1ENT , NUMBER OF TEACHERS SUPERVISED , PER CENT OF T 1ME PRING IPAL 
T CHES AND LENGTH OF TIME IN MINUTES SPENT IN SUPERVIS ING NOON INTERVAL 
2nd Class Bld'g Enrollment No. of Teachers Under SuE'v. % of Teachigg Dai Noon Interval {Minutesl 
Rank 
36. 146 4 50 80 
37. 130 8 100 50 
38. 120 4 100 60 
39. 106 5 100 60 
40. 81 3 100 60 
41.. 72 3 98 75 
42. 40 2 100 60 
3rd Class 
Rank 
1. 440 17 0 75 
2. 360 17 0 60 
3. 240 7 100 75 
4. 222 6 100 75 
5. 215 8 100 70 
6. 200 5 100 60 
7. 185 5 85 60 
8. 127 5 100 60 
9. 110 4 100 30 
10. 92 4 100 60 
11. 88 5 80 60 
12. 85 3 100 45 
13. 75 4 100 60 
I-' 
--l 
First Class Cities 
Fourteen schools represent first class city schools. Among 
these, building enrollments vary from as many as 725 pupils to as 
few as 148 pupils •. 
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The school -with the largest building enrollment, i n t his class, 
has a faculty of twenty-five teachers under the supervision of the 
principal . The principal spent no time in classroom teaching . The 
length of the noon interval was fifty minutes. 
By a study of the table, it is foun:i t hat the fi ve schools 
with the largest building enrollments do not employ the principal in 
classroom teaching . However, it is interesting to note t he average 
pupil load per teacher in these five schools . The school with b uild-
ing enrollment of 725 averages 29 pupils per teacher; t he one with 
650 enrolled averages approximately 36 pupils per teacher; the one 
with 485 enrolled averages appro.ximately 37 pupils per teacher; 
another with 475 enrolled averages approximately 34 pupils per teacher, 
and the building which has an enrollment of 430 averages approximately 
36 pupils per teacher. 
It will be noted that the school ranking sixth in size in 
building enrollment has 43 less pupils than the school in fifth place. 
However, in addition to utilizing the services of an additional teach-
er, the principal teachers 50 per cent of the time. 
The school ranked as eighth, with a building enrollment of 360, 
employs 10 teachers and the principal carries a full-time teaching 
load. In this school, including the principal, the average pupil 
19 
load of 33 per teacher. It is i nteresting to compare this school with 
the school ranked in twelfth place. With a building enrollment of 182, 
this school employs 6 teachers and the principal performs a 50 per cent 
teaching schedule. This will appro:ximate an average pupil load of 37 
per teacher. 
Perhaps at this point, some distinction should be made between 
a teaching principal and a supervising principal. It is reported by 
Messinger1 that a teaching principal is the head of an elementary 
school who devotes more than 26 per cent of his time to regular teach-
ing duties; and a supervising principal is the head of an elementary 
school who has 75 per cent or more of his time free from regular 
teaching duties. 
If it can be assumed that the above is a fair basis of comparison, 
it would appear that five principals, in the first class cities reported, 
would be classified as supervising principals and nine would be employed 
as teaching principals. Whether or not these principals were elected 
to their positions on this basis is not known. 
However, of the fourteen schools represented from first class 
cities, t wo principals assumed 100 per cent classroom teaching loads; 
three principals, 80 per cent loads; four principals, 50 per cent 
loads, and five principals did no teaching. It is noted t hat only 
after building enrollments have dropped below 400 that principals 
1. Mark G. Messinger, The Non-Teaching Elementary School 
Principal in the State of New Jersey. Published Doctor's Dissertation, 
Temple University , 1938°""TCamden, New Jersey, 1939). p . 28. 
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assume any teaching. Even then, there seems to be little consistenGy 
as to the apportionment of the teaching load. This is clearly shown 
in Table I. 
Second Class Cities 
A larger response was received from schools of second class 
cities than schools of first and third class cities. A greater 
variance of pertinent information is also perceived. 
Of the forty-two schools reporting in t his classification, the 
largest building enrollment was found to be 695 and the smallest en-
rollment was 40. In the secorrl class city school with enrollment 
of 695, there is a teaching staff of 22 and the princi pal has a 60 per 
cent teaching schedule. While this averagesonly a little over 30 
pupils per teachers, it does raise the question of the advisability 
of the principal assuming any t ching responsibility . If the teaching 
load of this principal is to be compared to the non-teaching schedul es 
of principals of the first five schools in first class cities, there 
appears to be little uniformity in their responsibilities. 
It will also be noted, if one who devotes over 25 per cent 
of his time to regular teaching duties is classified as a teaching 
principal, then the first eight schools in size of building enroll-
ment in second class cities employ teaching principals. Oddly 
enough, the ninth ranking school, with enrollment of 382, utilizes 
the services of eleven teachers, but the principal does not assume 
any teaching schedule. 
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Again, assuming that a supervising principal is one who has 
75 per cent of his time free from classroom teaching, it is found 
that only two principals in second class city schools, in this study, 
who could be classified as supervising principals. 
From the statistics offered, there seems no basis whatever for 
twenty of the forty-two principals carrying a 100 per cent teaching 
load and thirty-eight carrying at least a 50 per cent teaching 
schedule. 
It is interesting to observe that one school, fourteenth in 
rank has a building enrollment of 325, with a teaching force of 16, 
and the principal teaches 90 per cent of the school day; while another 
school, second in rank, has a building enrollment of 497, wit h a teach-
ing faculty of 16, and the principal teaches 30 per cent of the time. 
This would compare average pupil loads per teacher of approximately 
19 in the former to 30 in the lat ter. 
Third Class Cities 
Building enrollments vary in third class city schools from the 
largest of 41+0, with a teaching faculty of 17, to t h e smallest en-
rollment of 75, with a teaching force of 5. However, there would 
appear to be fewer inconsistencies among the teaching schedules of 
the principals in thir d class city schools than in first and third 
class city schools. A majority of the principals assumed 100 per cent 
classroom teaching loads. 
An interesting comparison may be made here with t he school r~nk-
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ed in second plac~ with a building enrollment of 360 and a faculty 6f 
17 teachers to an identical building enrollment in a first class city 
school but only employing 10 teachers. The principal in the first 
class city carries a 100 per cent teaching schedule while the princi pal 
in the third class city is a supervising principal. Again, there seems 
litt le justification for such a wide variance in these situations. 
It would appear that teaching principals, especially in the 
larger schools, should either be relieved of some of their teaching 
obligations or clerical help provided to lessen t heir loads. The 
Association of State Directors of Elementary Education, 2 recognizing 
the need of releasing professional personnel for professional s ervice, 
recommends and urges the employment of a qualified full-time clerk 
to serve in the office of each elementary school principal whose 
school enrolls 300 or more pupils~ 
In a bulletin of The Depa tment of Elementary School Principals, 3 
statistics are found concerning the average per cent of time devoted 
by principals to teaching. This study shows that principals, with 
a school size of 100-499 pupils, teach 5.86 per cent. From a school 
size of 500-899, the principal spends 3.78 per cent of his time in 
2. School Life "Size of Elementary Classes, 11 Proceedings of 
Conference of Association of State Directors of Elementary Education, 
Vol. XXVIII-:-( s t. Louis: June, 1946). P• 9. -
3. The Elementary School Pr incipalship, Bulletin of the (epart-
ment of Elementary School Principals, The Sevent~ Yearbook, VII April, 
1928), Washington, D. C., p •. 205. 
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teaching. 
In summarizing, the following information from Table I is shown: 
eight principals did no teaching; one taught 20 per cent of the · school 
day; one taught 30 per cent of the s_chool day ; nine taught ::{) per cent; 
one taught 60 per cent; one taught 62 per cent; three carried 75 per 
cent teaching loads; five taught 80 per cent; one used 83 per cent; 
one taught 85 per cent; four taught 90 per cent; two taught 95 per cent; 
and thirty-one taught a full classroom schedule. 
Noon Interval 
The length of the noon interval is more or less impor t ant in 
this study. It does account for noon supervision by the el ementary 
school principal. In many cases, this constitutes a heavier school 
load • • While not shown in the compilation, fifty- one principals are 
assigned to duty during the noon per iod. The amount of time varied 
from an hour, daily, throughout the year, to a minimum of fifteen 
minutes, periodically, during t he term. Only ei ghteen principals did 
not assume noon hour duty. It is i nteresting to note the variance in 
time consumed for the noon period from a manmum of ninety-five 
minutes to a mini mum of thirty minutes . 
Table II deals with elementary school prin:!ipals' teaching loads , 
by choice of grades and subjects, in f irst, second, and third class citi es. 
As before stated, eight principals conceraed in t his study, did not main-
tain a teaching load. Consequently, Table -II is a composite study of t he 
data reported by sixty-one principals. 
TABLE II. ELEMENTARY PRINCIPALS I TEACHING LOAD BY CHOICE OF GRADES AND SUBJECTS 
IN FIRST, SECOND , AND THIRD CLASS CITIES 
Grades 2 3 4 5 6 
City Class 1 2 .2. l 2 .2. l 2 .2. 1 2 2 1 2 .2. 
Arithmetic 1 1 1 2 1 3 2 8 3 8 19 6 
Geography 2 2 1 7 3 5 18 4 
English 1 2 3 1 5 3 4 15 5 
History 1 2 2 4 8 1 
Science 1 2 4 6 3 5 12 6 
Reading 1 3 4 5 3 6 18 6 
Health 1 2 2 5 1 4 15 2 
Spelling 1 2 3 5 3 6 17 4 
Penmanship 1 2 1 7 3 5 17 6 
Art 1 2 2 4 3 3 10 5 
Music 1 2 2 2 3 10 2 
Handicrafts 1 1 1 
Physical Education 1 1 1 2 1 3 2 1 
Rhythms & Games 1 
Study Period 1 
Library 1 
Sub Totals Total 
1 2 .2. 
13 33 9 55 
6 29 7 42 
5 26 8 39 
5 10 3 18 
5 25 9 39 
6 31 9 46 
4 25 3 B2 
6 28 7 41 
5 28 9 42 
3 19 8 30 
3 17 2 22 
2 1 3 





Sixteen subjects or activities form the nucleus from which this 
particular part of the survey is formed . No subjects or activities 
were instructed in kindergarten or first grade by the principals. 
One primipal in each of first and second class city schools 
taught arithi~etic in the second grade. One principal in a second class 
school taught English, science, reading, health, spelling, penmanship, 
art, music, and handicrafts in the second grade. 
Two principals in second class _city schools taught a fulltime 
schedule in the third grade. Another principal in t his group also 
taught a reading class. One principal taught third grade arithmetic 
in one of the larger schools . However, whether by choice, popular 
demand, or assigned duty, a majority of the teaching principals favor-
ed the subject of arithmetic. This choice was well distributed through-
out the six grades. As noted by Table II, thirteen principals in first 
class city schools, included arithmetic as a choice subject; thirty-three 
principals, in second class city schools, included arithmetic in their 
teaching loads; and nine, third class city school princi pals, favored 
arithmetic . This gave a total of f ifty-five principals teaching 
arithmetic. 
Many elementary school principals favored the teaching of 
reading. Forty-two principals included a reading program of 
instruction within their own assignments. 
Penmanship, geography, and spelling, in this order, formed the 
balance of the five subjects in which the majority of principals 
seemed particularly interested in teaching. 
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Social studies, which are taught in many of the schools, in-
cluded some of the above subjects, and others, in an integrated pro-
ram. 
It should be worthy to note t hat thirty-two principals were 
actively engaged in some phase of a health progr am. Whether or not 
this was in addition to the services performed by a school nurse, or 
some other in similar capacity, was not indicated. 
In school systems where a pr ofessional school s ervice is 
provided, the principal can turn over to it many of th e prob-
lems that in a school l ess well equipped he must look after 
largely alone. If this health work is to render its great est 
service, t hose directing it should have passed in their t hink-
ing beyond the stage of mere disease detection, though t his 
will always remain an important feature of the work; and be-
yond mere physical examination, though these should be given; 
and should conceive of the service as preventive more than 
remedial, and should lay the emphasis on t h e preservation of 
health even more than on t h e elimination of disease.4 
Thirty principals teaching art and twenty-two principals super-
vising music would indicate a cultural environment wit hin the scope of 
the principals' school loads. 
Th e apparent lack of instruction i n handicrafts and physi cal 
education, by principals, is noticed. Perhaps these acti vities are 
supervised by others ,-.rithin the school system. 
While not shown in Table II, t he various classes taught by 
pri ncipals in first class city sc hools varied in size f rom 11 t o 
4. Ellwood P. Cubberley, The Principal and Hi s School (Boston: 
Houghton Mifflin Company, 1923), PP• 243-244° 
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47. This would indicate an average class pupil load of approximately 
29 as compared to t he average pupil load of 27 in second class city 
schools whose classes varied in number from 8 to 47. The largest 
average pupil load was indicated in schools of third class. In t his 
section, classes were found varying in size from 21 to 45, with an 
·average of 31. 
Table III deals with various administrative functions, which in 
all cases are influenced to some degree through the ef forts of the 
elementary principal. As previously stated, in many cases, teaching 
principals find it i mpossible to administer to t he many problems that 
may arise during the normal teaching day. In order to give a clear 
picture of the distribution of each principal's time, Table III is 
broken down into various groups of activities into which many of his 
duties f all. These, are then divided into daily time periods by f irst, 
second, and third class city schools. Realizing t hat many principals 
are unable to perform all their t asks outside of class periods but 
within the school day, an opportunity was provided for t hem to ac count, 
also, for their daily time outside of the class period and outside the 
school day. These results are tabulated in Table IV. The school day, 
for the study of Table IV, is confined to the normal time bet ween t he 
daily opening and closing sessions of school. 
For many teaching principals, grading papers and making pre-
parations are a time consuming activity. Twenty-five principals 
spend no time outside of class period but within school day in this 
procedure. Three principals consume from one to ten minutes in t his 
TABLE III. AMOUNT OF TIME IN MINUTES SPENT OUTSIDE CLASS PERIOD BUT WITHIN SCHOOL DAY 
Time Spent (Minutes) 
0 1-10 11-20 21-30 31-40 41-50 51-60 Over 60 
City Class 1 2 3 1 2 3 1 2 3 1 2 3 1 2 3 1 2 3 1 2 3 1 2 3 
Grading 
papers, etc. 6 14 5 3 2 2 2 1 9 1 1 1 2 5 1 2 4 2 1 3 
Office & 
clerical 2 13 6 3 2 1 4 7 3 1 1 8 2 4 4 3 
Conferences 1 13 5 2 10 2 6 5 2 2 9 1 1 1 1 2 2 1 
Records 5 17 5 5 10 3 2 9 1 1 3 2 1 1 1 
Vis. Educ. 4 18 6 6 12 4 3 5 1 4 1 1 1 
Testing 9 16 5 3 15 5 5 1 1 1 1 2 1 1 
Teacher-
training 9 36 12 3 2 1 2 1 
Prof. Or g . 3 29 9 6 8 1 1 2 1 1 1 1 2 3 
Corrn:n.. Rel. 3 25 9 6 10 3 3 1 2 1 1 -· 1 1 
Bulletins 4 28 8 5 8 4 4 4 1 
Sch. Patrol 8 25 7 5 8 3 1 6 1 1 1 
Health 9 .3 l 7 2 4 4 3 3 2 1 1 
P. E. 7 22 8 3 7 1 1 2 5 3 1 1 1 1 1 1 
TABLE III. ( Continued) AMOUNT OF TIME IN MINUTES SPENT OUTSIDE CLASS PERIOD BUT v ITHIN SCHOOL DAY 
Time Spent (Minutes) 
0 1-10 11- 20 21-30 31- 40 41-50 51-60 Over 60 
City Class 1 2 3 1 2 3 1 2 3 1 2 3 1 2 3 1 2 3 1 2 3 1 2 3 
Custodian 
conference 4 19 9 9 14 2 5 1 1 1 1 
Playground 3 12 6 2 5 1 4 5 1 4 6 3 1 4 3 4 1 1 
Buildina & 
grounds 5 16 5 7 13 4 2 6 2 4 1 
Discipline 3 17 5 8 14 4 2 8 3 1 1 
Hot Lunch 
Program 14 30 6 3 4 1 4 1 2 
TABLE DJ. AMOUNT OF TIME IN MINUTES SPENT OUTSIDE CLASS PERIOD AND OUTSIDE SCHOOL DAY 
Time Spent (Minutes) 
0 1-10 11- 20 21-30 31- 40 41-50 51-60 O,ver 60 
City Class 1 2 3 1 2 3 1 2 3 1 2 3 1 2 3 1 2 3 1 2 3 1 2 3 
Grading 
papers, etc . 9 10 3 1 1 2 1 1 5 1 1 5 1 110 2 6 6 
Office & 
clerical 5 17 6 2 1 1 1 3 8 1 · 1 9 1 1 4 2 4 4 
Conferences 8 18 7 2 4 1 4 8 2 3 3 1 1 
Records 11 21 8 2 4 2 110 1 1 1 1 3 
Vi s . Educ . 13 35 12 5 1 
Testing 13 38 12 1 2 
Teacher-
training 11 40 12 2 1 1 
Prof. Or g. 7 24 7 4 6 1 2 5 4 1 1 1 2 1 
Comm. Rel. 6 22 8 3 2 1 3 6 2 1 2 1 3 2 3 2 1 
Bulletins 13 37 11 2 1 1 1 1 
Sch. Patrol 12 37 11 2 3 1 
Health 12 41 12 1 1 1 
P. E. 14 31 12 2 2 2 2 1 
Custodian 
conference 12 35 12 2 3 1 
Playground 12 34 9 1 2 1 1 1 1 1 1 1 
Bldg. & 
Grounds 13 33 9 1 4 2 3 1 
Discipline 12 36 12 2 1 3 
Hot Lunch 




task; six principals from eleven to twenty minutes; eleven, from 
twenty-one to thirty minutes; two principals from thirty-one to 
forty minutes; f ifteen from forty-one to sixty minutes, and four 
principals spend over an hour •. 
Twenty-one of these principals spend no time in gr ading papers 
and making preparations outside class periods and outside school day. 
One uses from one to ten minutes; four consume from eleven to twenty-
five minutes; and twenty-seven allow from twenty-five to sixty 
minutes for this procedure . Twelve principals use over an hour each 
day for this purpose. Three supervising principals are fr ee from t his 
time element •. 
Twenty-one principals are 1.lIBble to perform office and clerical 
work outside clas s periods but within t he school day and t wenty- eight 
do not use time for these purposes outside class period an:l. outside 
school day. However, approximately one-third of principals r eporting 
find they must use over forty minut es within the school day f or t his 
routine. Thirty-eight must still confine themselves to at least 
twenty-five minutes additional work outside of the school day . Many of 
the principals stated that cl erical help would not only alleviate the 
situation but would give them ample time to perform other duties which 
are perhaps more important to the school situation. The same line of 
reasoning appears in the following: 
Clerical work constitutes an i mportant problem for 
the elementary school principal. The details of office 
routine, unless alleviated in some . f ashion, i mpose an 
almost insurmountable burden upon the princi pal , and 
unless systematic management of clerical work is develop-
ed the principal soon loses himself in a barrage of 
office routine. Investigations on the way elementary 
principals spend their time have shown repeatedly that 
administrative and clerical details consume time and 
energy far out of proportion to their importance among 
the functions of the principal. As a group, principals 
themselves are aware of the disproportionate amount of 
their time spent upon routine matters and would like to 
devote more of the i r time to the more important duties 
of their position.5 
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A considerable number of elementary school principals felt they 
should hold periodic conferences with their teachers. A majority of 
them attempted to allot from one to thirty minutes daily for i ndividual 
or collective consultations. It was somewhat difficult to ascertain 
the exact amount of time consumed in conferences. Some principals 
intimated that a word or two in the hall or on the playground constituted 
a conferen:e. Others, felt that longer conferences were necessary. Many 
agreed with the following: 
Conferences will be most successful when they seem 
to have arisen somewhat spontaneously out of the needs 
of the teachers. Sometimes conditions can be so shaped 
t hat t he teachers will be brought to ask for them; some-
times they can owe their origin to an of fer by the 
principal to give some definite form of assistance. In 
these conferences real constructive help must be present-
ed, and the principal must be sure to be ready to afford 
it. Fault-finding conf erences will accomplish nothing . 
They must be constructive, must analyze conditions and 
difficulties for the teachers, ought to be based on needs 
that have been observed or felt,and should either point 
out better ways or ~ead to sol!l.Ild hard thinking about 
teaching procedure. 
5. Henry J. Otto, Elementary School Organiz ation and Adminis-
tration (New York: Appleton-Century-Crofts, I nc., 1944) , PP • 509- 510. 
6. Ellwood P. Cubberly, ££-Cit., p. 466. 
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The matter of keeping records apparently did not present too 
great a problem as far as time was concerned. Forty principals did 
not resort to record-keeping outside of class period and school day. 
The records show, with few exceptions, that less than thirty minutes 
each day were ample for this procedure. 
It is interesting to note the ever- increasing popularity of 
visual education within the schools . Thirty-eight principals report-
ed the use of some type of visual education within their school systems. 
Whether or not visual education is referred to through this study as 
the sum total of merely showing motion picture films is not known. It 
is believed that other forms of visual education are prevalent through-
out most of the school systems. This would coincide with the following 
opinion: 
Motion picture films do not constitute the sum total 
of visual aids . Excursions, hotographs and prints, ex-
hibits, specimens and models, graphic and pictorial 
charts, maps and globes, the stereograph, the lantern 
slide, and the still film find their respective places 
as instructional aids. 7 
Very little testing was done outside of the school day. A 
majority of the principals found time for their testing programs 
during regular class periods. A few, who were experimenting with 
more or less elaborate programs, distributed their t ime in order to 
maintain a testing schedule outside of the school day. 
Only a few schools were in position to maintain a teacher 
7. Henry J. Otto,~- cit., p. 110. 
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training program. However, within the schools where this pr-actice 
occurred, twenty-three principals devoted from one to ten minutes 
daily; six, gave from eleven to twenty minutes; two, distributed 
from twenty-one to thirty minutes of their time, and five, indicated 
from f orty-one to sixty minutes daily. This schedule, however , was 
maintained within the school day. Only four principals found .it 
necessary to allot time outside of school day for this procedure. 
Approximately 62 per cent of all respondents i ndicated they 
did not enter into professional. or civic organizations dur ing the 
school day. Fifty-eight per cent did not avail t hemselves of t he 
opportunity outside the school day. The majority of those, who did 
actively engage in professional organizations, channeled t heir time 
outside of the normal school day. 
Forty-seven principals were unable to devote time to community 
relations during the school day. Thirty-six principals did not 
participate outside of school day. On the ot her end of t he scal e, 
one principal actively engaged in some phase of community relation 
over sixty minutes within each school day, and in additi on, time was 
devoted outside the school day . Principals, who are i nter ested in 
community activities, find in a majority of c ases, t hat t hey must con-
fine themselves t o outside school day participation. Opinions were 
divided upon the -i. importance of community activity and leadership. 
The f ollowi ng par agraph tends· to bring out the i mportance of t his 
issue: 
Home, school, and community relations, to be of signi-
ficance, must result in a genuine i nt egr ation of school and 
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community. Each local school must take an active i nterest 
in, and carry the major responsibility for, initiating the 
activities through which wholesome and effective community 
relations come about, for keeping the people informed about 
the objectives and work of t h e school, and for developing 
wholesome attitudes so that satisfying cooperative enter-
prises are possible. Naturally the principal of an elementary 
school must assume the leadership and direction of the pro-
gram if it is to succeed. Whatever activities or contacts 
are initiated by t he principal and his staff will be assured 
greater success if the principal has gained the respect of 
his community and is recognized as a leader in his own 
profession as well as in his school community. Confidence 
in the soundness of policies advocated by the school and 
faith in the integrity of those directing the activities 
are of prime importance in determining the receptivity of the 
people to any school activity. Community leadership on the 
part of the principal is thus an important basis f or a public-
relations program. Through a dynamic leadership a lar ge 
number of devices and avenues may be used eff~ctively in 
building up corn.~unity support and solidarity. 
There seems to be little use in bulletins during the school day. 
As to be expected, even less use was made of such outside t he school 
day. Twenty- one principals availed themselves, to some degree, of this 
time-saver. 
More emphasis , as far as time is co ncerned, was delegated to the 
school patrol than to health. One reason for this distinction, perhaps 
is the fact that thirty-two principals taught classes in health during 
the normal day. 
The instruction in physical education was evident outside the 
class period but within the school day. Twenty-eight princi pals super-
vised this activity from one to over sixty minutes each day . Nine 
principals carried this ps. rticipation for the same amount of time -0ut-
8 . Ibid., P• 491° 
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side the school day. It may be surmised, because of the large number 
of w::>men principals involved in this study, that some of the physical 
educational program is curtailed. 
An aver~ge allowance of ten minutes per day , for those partici-
pating, appeared to be all that is necessary for custodian conferences. 
Only in a f ew cases was t h ere cause for additional time for conference 
with the ~j anitor. 
Prir:cipals engaged actively in playground activity. Forty-f ive 
reported they ranged from one minute to over sixty minutes 'daily in 
playground participation. Ten principals were able to find time out-
side of normal school day to direct playground fu_nctions. In a few 
cases, playground and physical education classes are synonymous. 
A few principals reported some periods of the day were delegated 
to special building and grounds inspection. However, in most cases, 
it was reported that this matter was attended to during recesses, noon 
periods, and any other time in which the opportunity arose. 
In most cases, discipline pro blems were disposed of in less 
than twenty minutes per day. Twenty-five principals stated that 
t hey had little, if any, discipline cases and therefore no time 
was lost in t his phase. There were two principals, however, who re-
ported t hat they spent from forty-one to sixty minutes i n disciplinary 
functions. Three principals used from eleven to twenty-f ive minutes 
daily, outside of school day, for this purpose. 
Sixteen principals report ed that hot lunch· programs were 
evident within their schools. The time varied from one minute to 
37 
over sixty minutes in which they participated to some degree in one _ 
capacity or another. The hot lunch program required the services of 
six principals after the normal school day was completed. 
Table V shows the average daily amount of time s pent in con-
ference with individual teachers. 
TABLE V. AVERAGE DAILY AMOUNT OF TIME SPENT IN CONFERENCE 
WITH INDIVIDUAL TEACHERS 
Time (minutes) 
1st Class 













Fourteen principals from first class city schools reported the 
average daily amount of time spent in conference with individual teach-
ers. Of this number, five stated that they consumed over fifty-one 
minutes daily in individual conferences. Nine principals conferred 
with their teachers from one to twenty- minutes each day. 
Thirty elementary princi pals in second class city schools dis-
missed their teacher conferences within twenty minutes. 
Eleven third class city principals used from one to thirty 
minutes each day in conferences with individual teachers. In no 
cases did these principals allow over thirty minutes. 
It would seem that daily conferences with teachers would do 
much toward promoting in-service training. These conferences do 
2 
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not need to be lengthy. Perhaps short, to the point, meetings would , 
be of more benefit than long, drawn-out sessions of doubtful purposes. 
It has been stated: 
One of the most effective methods employed in the train-
ing of teachers in service is the individual conference. 
The data for conferences may arise from many sources: (1) 
the reactions, suggestions, and criticisms of pupils, parents, 
and other teachers; (2) visits to the classrooms by super-
visors; (3) need sensed by the teacher which i nduces her to 
seek assistance; and (4) need discovered by pupils, teachers, 
and supervisors, working cooperatively for the purpose of 
education. 9 
The eleme nt ary principal may use conferences for other purposes 
than those previously mentiooed. Perhaps the following info rmation 
will be of benefit: 
A principal can do much, for selected teachers in need 
of certain types of help, but organizing group conferences 
with those hav"ing the same t y pe of difficulties or in need 
of the same kind of assistanc e . The groups may be quite 
flexible, and may change much in personnel and character . 
They are in eff ect short teachers' meetings, held with 
selected groups of teachers for some special service, and 
to consider matters that should not come bef ore a general 
teachers' meeting of the school. Where the principal is 
a supervising principal, in charge of the supervision of 
a small group of schools, such group conferences can be 
arranged with greater advantage than where the principal 
has but one small group of teachers under him. 10 
Many schools reported from fir st, second, and third class 
9. A. s. Barr, William H. Burton, and Leo J. Brueckner, 
Supervision (New York: D. Appleton-Century Company, 1938), p. 667. 
10. Ellwood P. Cubberly, 2£• cit., pp. 465-466. 
39 
cities that they do not employ supervisors. The average daily amount 
of time spent in conferences with supervisors is shown in Table VI. 
TABLE VI. AVERAGE DAILY .AM:OUNT OF T.Il'1E SPENT IN CONFERENCE 
WITH SUPERVISORS 












31-40 41-50 51-60 Over 60 
1 
1 
Of first class city schools reporting, eleven princi pals confer 
with supervisors from one to sixty minutes each day . Forty minutes was 
the limit of time in conference with supervisors in second class city 
schools. A majority of principals allotted from one to ten minutes for 
consultation. Only four supervisors were maintained in third class 
city schools. 
In all schools replying, the use of the telephone would appear' 
to be a time-consumer. This evidence is portrayed in Table VII. 
TABLE VII. AVERAGE DAILY AMOUNT OF TIME SPENT IN TELEPHONING 


















In f irst class city schools, fourteen principals reported t he -
use of t h e telephone absorbed from six minutes to over an hour each 
day . At this rate, an overall average of approximately thirty-five 
minutes per day per principal, could be delegated to t he act of tele-
phone conversations. From second class city schools, forty principals 
reported that t he telephone required attention from one minute to 
over an hour each day. Seven principals stated that they maintained 
telephone co nversat ions~ excess of sixty minutes each school day . 
In third class city schools, t he telephone usage was limited to a 
much lesser degree. This was due, probably, to smaller communities . 
It does appear, however, that in-coming telephone calls in many 
instances , are unneeessary. These, in turn, consume many valuable 
11 
minutes that could be devoted to more important problems. Messinger 
found that principals spent more time in telephone conversations 
than playground supervision. 
If it may be assumed that the general use of t he telephone i s 
necessary , perhaps other steps should be taken to promote a friendly 
and cooperative at titude bet ween those calling and the school. It 
may be, from the standpoint of public relations, that the telephone 
assumes an important role. If so, the f ollowing statements may be 
of significance: 
Telephone technique does much to gi ve tone and quality 
to the contacts outsiders mak e with the school t hrough 
t he school office. Telephone companies and hlsiness houses 
that are on their toes insist that their employees engage 
11. Mark G. essinger, .2.E· cit., P• 92 . 
in a specific training course before they are permitted 
to answer a company telephone. If shops and stores were 
as careless as some schools in the way telephone calls 
are answered, their business would soon dwindle to the 
vanishing point. From the standpoint of public relations, 
the contacts the school makes with parents and others in 
the community via the telephone constitutes signifi cant 
relations. Schools could well afford to give all pe rsons 
who are going to answer telephones, including the principal 
and the teachers, some training in telephone technique . 
The school office not only serves as t he reception center 
for visitors but has much to do with the quality of the 
contacts people have with the schoo1.12 
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Table VII I shows t h e average daily amount of t i me spent in class 
observation of teaching procedures. 
TABLE VIII. AVERAGE DAILY AMOUNT OF TIME SPENT IN CLASS OBSERVAT ION 
OF TEACHTiiG PROCEDURES 
Time (Minutes) 
1st Class 













Approximately 70 per cent of all principals answering the question-
naire were unable to give more than ten minutes to observation within 
classrooms. It is easy to understand when majority of teaching prin-
cipals are required to maintain a full classroom schedule that it would 
be impossible to devote much time to observation. In situations such 
12. Henry J . Otto, .Q.E• cit., p. 495. 
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as described, it would appear that the principal v.Duld have a 
difficult time in "getting acquainted" with his staff. This v0uld 
be particularly true in 11 breaking in11 first year teachers. 
There is no distinction made in above tables as to the t i me 
of day or periods 1rr.i.thin the day in 'Which the various functions were 
accomplished. 
The results disclosed in this study would tend to vary from 
comments of others. For instance, one authority discloses the 
following opinion: 
Investigation regarding the distribution of the prin-
cipal's professional time disclosed that his supervisary 
visits to classrooms absorb more time than any other 
single activity in whi ch he engages. Since supervision 
of teaching is his major function, he should spend con-
siderable time in the classrooms. The supervisory visits 
enable him to obtain fir sthand information essential to 
his efficient performance of all other activities. 13 
If the foregoing statement may be assumed as conclusive, the 
findings of this piece of research are not in accordance. The reason 
f or this lies in the fact that of all t he principals reporting only 
one s pent over an hour each day, i n observation of teaching procedures . 
In regard to frequency of building faculty meetings, t he 
principals were fairly well divided upon the need f or this item. Of 
the sixty-six principals replying, twenty -two hold weekly meetings; 
nineteen schedule bi-monthly gatherings; fourteen desire to have 
monthly ,me etings, while eleven, schedule their meetings whenever 
13. George C. Kyt e, The Principal at Work (Boston: Ginn and 
Company, 1941), P•· 241 •. 
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TABLE IX. CASES OF EVIDENCE SUBMITTED CONCERNJ:liJG BENEFIT FROM 
SUPERVISORY PROGRAM 




















Can offer no concrete evidence 
Teachers happy in their work 
An improved and experimental progrrun of instruction 
A smooth running administration 
From remarks they (teachers) make 
Results of students t hrough testing 
Each teacher more or less takes her load 
Results are observed 
Better teacher, pupil, and parent understanding 
Small or no turnover of teachers 
Few discipli ne problems 
Personal testimonials 
Teachers should answer this questi on 
Evidence on visits to classrooms 
Few cases of tardiness, no truancy, and good attendance 
In-service pro gram 
Did not answer t h e question 
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necessary. 
Table IX gives opinions of principals in regard to the follow-
ing question: What concrete evidence can you submit that teachers, 
under your supervision, are deriving benefit from your supervisory 
program? The table shows number of principals reporting and the 
evidence submitted grouped into appropriate over-all remarks. Twenty-
eight principals did not answer the question and seven could offer 
no concrete evidence. It is interesting to note how various prin-
cipals decide their results through accomplishing their goals in a 
supervisory program. All, no doubt, would agree with the f ol lowing 
statement, but only a few would offer concrete evidence: 
Supervision should motivate and guide teachers to 
improve their professional activities in accordanc e 
with the present and anticipated needs of the school 
population and supervisors should endeavor to make the 
educational program preventive, creative, constructive, 
and curative.14 
Table X shows th e professional preparation of principals who 
volunteered information for this study. A composite review of the 
table shows the number of college hours earned to June, 1949, by 
principals in first , second, and t hird class city schools. 
Principals in first class city schools varied from 124 college 
hours earned to 175 hours. The average of approximately 153 hours was 
14. Samuel Smith and Robert K. Speer, Supervision in the 
Elementary School (New York: The Cordon Company, 1938) , p. 19. 
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TABLE X. PROFESSIONAL PREPARATION OF ELEMENTARY SCHOOL PRINCIPALS 
IN FIRST , SECOND, AND THJRD CLASS CITIES OF KANSAS 
College Hours Earned by Elementary Principals to 
June 2 1949 
Citz Class 1st 2nd 3rd 
175 180 200 
165 170 155 
164 162-3 148 
162 154 130 
161 145 128 
154-2 142-3 126 
152 136 120 
151 133-2 118 
140 132 109 
135 130 80 
















Average 153 117 109 
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TABLE XI. EXPERIENCE LEVEL OF ELEtviENTARY SCHOOL PRINCIPALS IN KANSAS 
Elementary School Secondary School 






























Average 15 7 
TABLE XII. NUMBER OF MAJOR AND MINOR FIELDS AS REPRESENTED BY 
ELEMENTARY SCHOOL PRINCIPALS IN THE STATE OF KANSAS 
Majors Minors 
Education 24 English 11 
History 9 Soc. Sci. 10 
Elem. Educ. 7 Math. 7 
Soc. Sci. 4 History 6 
Pub. Sch. Adm. 3 Education 5 
English 3 Biol. Sci. 3 
Math. 2 El. Sch. Adm. 2 
Biol. Sci. 2 Pol. Sci. 2 
Ind. Arts. 2 Commerce 1 
Psych. 1 Geography 1 
Art 1 Speech 1 
Sociology 1 Reading 1 




Totals 59 54 
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surprisingly high. Second class city school principals varied from 
38 college hours to 180 hours . Although many principals in this class 
possessed less than 100 hours, the average was maintained at appro:xi-
mately 117 hours . Principals in third class city schools were divided 
between 30 hours and 200 hours . The approximate average of this group 
was 109 hours. 
There was oonsiderable variance in the number of years of teach-
ing experience among the principals as evidenced by Table XI. One 
principal had taught 40 years in the eleIIJ=ntary school. The scale 
descends to one principal who has two years experience. An over- all 
average of elementary school experience is approximately 1 5 years. 
Sixteen principals had teaching experience on the secondary level. 
The y ears of experience varied from 20 years to 1 year with an average 
for the group of approximately 7 years . 
The element ary school principals in this study limited t heir 
choices of college majors and minors, mainly, to three fields. This 
is shown in Table XII . There were twenty-four principals who were 
majors in education. History and elementary education ranked second 
and third, respectively. English was the most popular minor field 
followed closely by social science. 
It appears that a oonsiderable number of the elementary prin-
cipals are not aware of the limitations of the various certificates 
now issued. Several of the respondents gave no indication of their 
qualifications for the Elementary Principals' Provisional and Life 
Certificates or Adminis trators' Provisional and Life Certificates. 
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Perhaps this study may tend to stimulate interest in the subject. 
wbether the holder of one or more of the above certificates is better 
qualified or capable of assuming a heavier school load is not known. 
Of those replying, however, eight principals in first cl.ass cities 
held Elementary Principals• Provisional Certificates; five possessed 
the Elementary Principals• Life Certificate; three, held the 
-Administrators• Provisional, and one principal had an Administrators• 
Life Certificate. The ratio was fairly consistent among the elementary 
principals in second class cities. There were twenty-four holders of 
Elementary Principals' Provisionals; two principals held Elementary 
Principals' Life Certificates; one, had the Administrators' Provisional, 
and one principal had the Administrators' Life Certificate. Third Class 
city principals were represented by six Elementary Principals I Pro-
visional Certificates and one principal held the Administrators' Pro-
visional Certificate. There was one principal who held t he Adminis-
trators• Life Certificate. 
Sixty-nine elementary school principals in Kansas gave an 
estimate of the average number of hours spent weekly in all phases of 
school work. 
Table XIII shows the estimate of average weekly number of hours 
that each principal spent in all phases of school work. One principal 
reported that it took 76 hours each week for him to complete most of 
his school requirements. Sixteen principals felt that 60 hours were 
needed to accomplish their duties. One principal stated that onl y 35 
hours were needed to finish his school obligations. It is interesting 
TABLE XIII. ESTil1ATE OF AVERAGE WEEKLY ffiRSONAL NUMBER OF HOURS 
SPENT IN ALL PHASES OF SCHOOL WORK 
















Average 53- 54 hours . 
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to note that the principal who finished his work in 35 hours, also 
stated that he was carrying an excessive school load, while the prin-
cipal who spent 76 hours in school work remarked that he was not 
carrying an excessive school load. 
Fifty-four hours would be the approximate average number of 
hours consumed weekly by elementary school principals in all phases 
of school work. The re appears to be little uniformity on nwnb er of 
hours stated as excessive. Several principals, who worked 60 hours 
each week, were divided on opinions as to whether or not t his was an 
exces sive load. The same holds true with those putting in 45 hours 
of work each week. 
On an average, as interpreted by a study, 15 supervising prin-
cipals spent about nine hours at school each day . Ei ghteen per cent 
manage to finish i n less than eight hours; 49 per cent require eight 
hours but less than nine; 29 per cent need nine hours but l ess than 
ten; 4 per cent report ten hours or more. In 1928 the median was 
8 .68 hours as compared with 8. 65 hours today. Teaching principals 
report a median of 8 . 86 hours. 
Forty-two principals reported that they were carrying a n ex-
cessive school load; twent y-one believed their load was not excessive; 
and six principals did not gi. ve opinions. 
Table XIV summarizes numb er reporting and reasons for excessive 
15. The National Elementary Princi pal, The Elementary School 
Principalship - Today and Tomorrow, Twenty-seventh Yearbook, Vol. 
XXVIII, (September, 1948 ) , p. 85. 
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and non-excessive school loads. 
Of the thirty-seven principals who felt they were carrying 
excessive loads , twenty-two stated that the elementary principals 
should administrate and supervise with little or no teaching ; five 
principals felt that they needed secretarial help. Q.ddly enough, 
only one principal felt the need for closer pupil relation. Nine 
principals asserted that they were not carrying excessive school loads. 
Three of these performed no teaching duties. Twen-cy - three principals 
failed to answer the question . 
When asked how they distribute their school time in a t ypical 
year, supervising principals and teaching principals revealed, on 
the average, the differences shown below: 
Per Cent of Principals' Time Given to Major Functions 
Group of Duties - Supervising Principal Teaching Principal 
Administration 29-3% w~ 
Supervision 24.1 6. 8 
Pupil Personnel 14.8 5. 6 
Clerical 15.1 10. 7 
Teaching 2. 3 59.5 
Community 9. 3 4. 5 
Miscellaneous 5.1 2.5 
100. 0 100.0 16 
Each principal was given the opportunity to submit suggestions and 
comments. Table X!v shows the various statements made by the principals. 
The table is self-explanatory. Of t he persons reporting, however , a 
large number felt they had inadequate time for all responsibilities _and 
16. Ibi d., PP• 86- 87. 
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TABI.E XIV . REASONS REPORTED FOR EXCESSIVE OR NON- EXCESSIVE 
SCHOOL LOADS 
A. REASONS FOR EXCESS IVE LOAD 








Elementary Principals should administrate 
and supervise with little or no teaching 
Need secretarial help. 
Inadequate time for supervision and work · 
with parents and community 
No personal life 
Excessive hours and responsibilities with 
low pay 
Pupils could feel more personal r elation 




I like ehildren and school and enjoy 
my teachers 
3 Do not teach 
1 My duty to help young, inexperienced an:i 
untrained teachers as much as possible 
1 Supervisors carry a heavy load 
1 Small em--o llment 
23 did not answer the question 
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TABI.E XV. ELElvJENTARY SCHOOL PRINCIPALS' SUGGESTIONS AND COMMENTS 












Inadequate time for all responsibilities 
More time for supervision and observation 
Superintendents should realize elerrentary 
principals are also trained and are capable 
of maintaining a smoothly managed school if 
given authority and opportunity 
Should have time to accomplish work at the 
ri~tti~ 
More time to study and do research 
See that this compilation of material gets 
before the public so all may see 
I enjoy teaching and the variety of activities 
Classes not over 24 
Should integrate and consolidate to eliminate 
2-teacher schools 
Did not offer suggestions and oomments 
needed more time for supervision and observation, Twenty- seven 
principals made no comment. 
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There was considerable interest, by the principals in this 
study. Appro:ximately 50 per cent of all returns, stated that they 
were very interested in the compilation of t he data and would 
appreciate a copy in the final tabulation, 
Proposed School Load 
Obviously, majority of the principals in this study, believed 
they were performing an excessive school load. This was ;::articularly 
true among the teaching principals, The urrlerlying criticl sm through-
out the study, seemed to be the apparent lack of time for administration 
and supervision. Many principals felt that more personal time devoted 
to teachers, pupils, and community would result in an i mproved edu-
cational program. If this were done, it could bring about a more 
modern, progressive eleme ntary school. Several of t he elementary 
school principals believed that they had a fine opportunity to in-
fluence the whole direction of elementary education. Others did not 
have the time to complete their average school work and gave, apparent-
ly, little thought toward the betterment of the situation. 
With so many factors involved in this study, it would be 
difficult to propose a school load suitable to each individual with-
in his present situation. A few of the principals are completely 
satisfied with the present arrangement. An ideal situation, of course, 
would be difficult to maintain by everyone. 
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In the light of all comments, suggestions, and criticisms, the 
following ideal proposed school load is submitted: 
Ideal Average Per-cent of Time to Ma,jor Functions 
Types of principal 
& major function PoEulation Groue 
500,000 100,00- 50, 000- 30,000- 10,000- 5,000- 2,500 Under 
& over 299,999 99,999 49, 999 29,999 9,999 4,999 2,500 
A. Supervising Prin. 
Clerical duties 2.4% 3.2% 3.6% 3. 6% 4.1% 3. 5fo 3.3% 3.9% 
Classroom teaching 2.7 2.1 2. 6 2.2 2.8 2.4 2.8 4. 
Administration 22.8 23 . 8 24.4 23 . 2 2~ .2 26. 5 25 .4 25 . 2 
Supervision 42.4 37.5 36. 8 37. 7 34.8 36 .1 36.7 35 . 4 
Pupil Personnel 15.9 17.8 17. 3 18.1 18.4 16.4 16.5 16.8 
Community Rel's 10.5 11.3 11.1 10.9 11. 3 10.7 11.1 10.7 
Miscellaneous 3. 3 4.3 4.2 4.3 4. 4 4.4 4. 2 4. 
Total 100.0 100. 0 100.0 100. 0 100. 0 100.0 100.0 100. 0 
Number of Cases 171 329 170 117 214 82 83 121 
B. Teaching Prin. 
Clerical dutie s 5. "--lo 5-4% 6.7% 5. 3% 5. 0% 5-1% 5.7% 
Classroom teaching 19.2 13.7 14.3 26 . 5 23.7 26 . 5 23.4 
Administration 13.3 20 . 2 17.6 18. 2 17.8 19. 2 19. 2 
Supervision 31.3 28. 0 31. 0 23. 1 25.1 23.2 22.4 
Pupil Personnel 16.4 16. 8 15. 6 13.4 13.9 14.1 14.8 
Community Rel's 11.3 10. 4 9. 3 9.1 9. 9 8. 6 9.4 
Miscellaneous 3. 3 5. 5 5. 5 4. 4 4.6 3.3 5.1 
----
Total 100.0 100. 0 100.0 100.0 100.0 100. 0 100.0 
26 
] 
Number of Cases 15 27 71 40 42 120 
17. Ibid., PP• 90- 91° 
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It is assumed that elementary principals of Kansas will have 
to abide their time for several year s in order to enjoy the privileges 
of th above proposal . However, with strong leadership and unity 
among all concerned, the proposal may have its merits and be worthy 
of a goal which all may strive to achieve . 
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CHAPTER IT 
SUMMARY, CONCLUSIO!l!S AND RECOMMENDATIONS 
Summary 
Of the sixty-nine elementary school principals responding in 
this study, fourteen principals represent first class city schools; 
forty-two principals represent second cl.ass city schools; and 
thirteen represent third cl.ass city schools . In order to summarize 
the findings of the school load of these principals , the assimil-
ation of the material is confined to five broad fields: (a) Teach-
ing Load; (b) Administrative Load; (c) Professional and Community 
Activity Load; (d) Supervisory Load; and (e) Respondents' Suggestions 
and Comments. In soire instances , in order to present a clearer view 
of the picture, a break-down of t h e results into first , second, and 
third class cities may be of importance . 
A. Teaching Load 
(1) Five elementary school principals in first class cities 
did not teach; four , taught 50 per cent of the time; three, taught 
80 per cent of the time and two principals carried a full tirne teach-
ing schedule . Only one elementary school principal in second class 
cities did not teach. Twenty principals, however , carried a 100 per 
cent teaching schedule. The remaining twenty-one principals main-
tained from 20 per cent to 98 per cent teaching loads. Third class 
city schools contained two principals who were relieved of teaching 
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approximately 40 per cent of the pri ncipals spend thirty minutes or_ 
over each day in telephone conversations. 
( 2) During the school day, forty-three principals performed 
clerical work. The time devoted to t hi s duty ranged from one minute 
to over an hour . An over- all average wuld approximate thirty minutes 
daily by each principal in this phase of administration . Thirty-seven 
principals averaged approximately forty minutes outside of each school 
day in office and clerical routine . 
(3) Thirty-nine principals devoted from one to sixty minutes 
within the school day in keeping of records . Approximately, fifteen 
minutes would be the daily average of time conswued within the school 
day for this important feature . An approximate twenty minute daily 
average outside of the school day was needed to complete the record-
ing. 
(4) Two principals used from forty-one to sixty minutes each 
day in some phase of discipline; thirty-nine principals spent from 
one to twenty minutes daily within the school day; six, used from 
one to thirty minutes outside of the school day; and twenty-five 
principals reported no time cons-wned with discipline problems. If 
68 per cent of all respondents need some time each day to administer 
to some phase of discipline, it would appear that too much time was 
devoted to this procedure. 
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C. Prof ssional and Communi t y Activity Load 
( 1) 'fv,enty-four elei ntary principals devoted an hour or less 
within a.ch school day to professional organizations . Three principals 
stated that they used over an hour to promote professional relations . 
Twenty-six principals gave less than an hour outside of the school day 
and six principals spent over an hour in professional organizations . 
(2) The time spent in community relations within the school 
day varied from one minute to over an hour . 'I'wenty-nine principals 
participated in some phase of community activity . Thirty-six prLn-
cipals spent no tirne in community relations outside of s hool day . A 
number of th principals stated that if they had the titat:l, Lhe) would 
prefer to · ve more attention to cornmunity activity . 
D. Supervisory Load 
(1) In most instances the ele·nentary principals felt that the 
supervisory load was only incidental to t,heir teachin5 load. Of Lhe 
sixty-nine principals reporting, only twenty, found time to help 
their teachers in a progressive supervisory program. A majority of 
the principals did feel that some help could be given through periodic 
f culty meetings, individual conferences , bulletins , and t.he like . 
This was evidenced by twenty- two principals who held weekly staff 
meetings; nineteen, who held staff meetings every two weeks; fourteen, 
who held monthly meetings; and eleven, who held meetin~s when necessary . 
(2) Thirty- one principals met in conferences with individual 
teachers approxi.mately five minutes each day; sixteen principals met 
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for ten minutes; twelve principals conferred with indivi dual. teachers 
for appro.ximately twenty minutes per day; six, consumed from fifty-
one to sixty minutes; and two principals held daily conferences for 
over an hour . 
(3) Twenty-five principals met with building or system super-
visors for approximately five minutes each day; eleven principals met 
for nearly twenty minutes; two princi pals met approximately twenty-five 
minutes; one, thirty-five minutes; arrl two principals met daily with 
supervisors for over an hour. 
(4) Forty-four principals were on the playground each day from 
one to sixty minutes. One principal spent over sixty minutes each day 
that school was in session. 
( 5) From one to forty minutes was the daily variance in time 
for custodian conferences. 
(6) First class city schools maintained teaching staffs ranging 
from seven to twenty-five; second class city schools employed staffs 
from two to twenty-two; and third class cities varied from four to 
seventeen. The evidence indicates t hat the staff in most cases is 
adequate with the exception of relief for the teaching principal. 
This relief would appear to be necessary if the principal is to 
account for a strong supervisory program. 
E. H.espondent I s Suggestions and Comments 
(1) Forty-two principals stated that they we1·e carrying ex-
cessive school loads. A majority of these principals expressed the 
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thought that too heavy teaching loads were responsible for their ex-
cessive school loads. This was particularly true among the teaching 
principals of which 84 per cent represented all respondents who taught 
at, least 50 per cent teaching loads. 
(2) Twenty-one principals believed their school loads were 
not excessive. This was particularly true among the supervising 
principals . Many of the principals in this category expressed the 
thought they liked children and school and therefore, gave no thought 
to excessive school loads. 
( 3) Of sixty-nine principals reporti rg on the estimate of 
average weekly personal number of hours spent in all phases of school 
work, the range was from thirty-five to seventy-six hours . The over-
all average was approximately fifty-four hours. 
(4) Many principals believed that the present heav-~ school 
loads could be largely alleviated by i ncreased secretarial service. 
It would appear that a majority of the elementary school 
principals in th e state of Kansas are well prepared for their positions. 
Many felt that their technical professional preparation was not being 
utilized for the utmost benefit of the school and community. These were 
the cases in which principals felt t hey were devoting too much tbne to 
petty activities, but were, nevertheless, carrying out these trivial 
requests by hi gher off ici als. 
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Conclusions 
The elementary school principal as represented in this study is 
a high type individual from the standpoint of preparation, continued 
profession&l trainin professional attitude, and community interest. 
He is represented as a person working, in most cases, with limited 
tools; inadequate time for pro per distribution of his talents; a 
desire to perform a high degree of efficiency through his own staff 
relation; and one seeking i ndependence within his chosen pro f ession. 
The followi ng conclusions can be drawn from this study: 
(1) That with only eight non-teaching principal repr esenting 
a cross-section of Kansas in this study, it would indic.,,n,c ,Lat a 
ma jority of principals are classified as teaching principals. 
(2) That teaching responsibilities, in addition to administrative 
and supervisory duties, tend to place an excessive school load upon 
those individuals who try to maintain successfully, all divisions of 
their positions. 
(3) That average class size of twenty-seven, twenty-nine, and 
thirty-one, represented by schools of first, second, and t hird class 
cities would appear to be larger than t he recent proposals by various 
authorities. 
( 4) That the average school load of the elementary school 
prircipals surveyed in this study was fifty-four hours, eacP week. 
( 5) That among the principals reporting 66 per cent stated 
that their school loads were excessive. 
(6) That in view of the proposed school load, supervising 
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and teaching principals, as a whole, appear to delegate too much time 
to class-room teaching and not enough time to administration and super-
vision. This delegation of time as is now prevalent among the respond-
ents, appears not to be represented as a choice, but rather as conditions 
that have prevailed for some ti .1.e among administrators of the elementary 
schools in Kansas. 
Recommendations 
On the basis of this study, the writer feels justified in mating 
the following recommendations: 
(1) That principals be allowed adequate clerical a~sist:mce in 
order to maintain efficiency in the operation of their schools. 
(2) That a definite time, preferably within the school day, be 
set aside when periodic meetings may be held 'With staff for in-service 
growth. 
(3) That a oommittee from the state of Kansas be formulated to 
adopt standards of uniformity in determining the status of teaching 
principals and supervising principals. 
In addition to the above recommendations, this study indicates 
further investigation should be made in order to stimulate educational 
authorities in the state of Kansas to recognize the need for practical 
standardization of supervision, administration, and teaching load among 
elementary school principals. 
Dear Principal : 
Hays , Kans as 
27 April 1949 
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I am writing a Master's Thesis at Fort Ha;ys Kansas State College 
in an attempt to get a clear picture of the school load of elementary 
principa.ls. 
In order for me to compile the data on this subject , it will be 
necessary to obtain concrete information and pictures of actual con-
ditions which exist within the day of the elementary school principal . 
I am asking your oooperation, as one of a cross-section of 
elementary school principals of the state, in completing the inclosed 
questionnaire and returning to me not later than 10 May ~~49. 
I shall be happy to furnish you with a copy of the cu n1;.1.led in-
formation, if you desire, upon its completion. 




A Survey of School Load of Elementary Principals i!! Kansas 
A. 1. N me ( optional) School ----- ----- Address ____ _ 
Building enrollment ___ No . of teachers under your sup'v __ _ 
2. ' hat% of t he school day do you spend in actu~l classroom teaching? __ 
J. Your present personal classroom teaching s chedule. 
Time of day that 














4. dhat time does your school day begin?_close? 
5. Length of noon interval? 
How often are you assigned to supervision during this time? __ _ 
B. drninistration 
That is average amount 
of t i me spent daily in 
a . Gradin6 papers and making 
preparations 
b. ln office or clerical work 
c . Gonferences 
d. Records 
e . Visual Education 
f . Testing 
g. Teacher training 
h. Pr ofessional organizations 
i. Community relationships 
j . Bulletins 
k. School patrol 
Outside class period 
but within school day 
uutsid e class per-
iod & school day 
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1. Health 
m. Physical education 
n. Custodian conference 
o. Playground 
p. Inspection of bldg. & 
grounds 
q. Discipline 
r. Hot lunch program 
(List others below) 
C. Supervision 
1. Average daily amount of time spent in conference with 
individual teachers 
2. Average daily amount of time spent in conferen_c_e_w_i_t_h_s_u_p_e-rvisors 




3. How much time, daily, do you average in telephoning, (incoming and 
outgoing )? 
4. Average daily amount of time spent in class observation of teaching 
procedures _____ _ 
5. Are you, as a principal, required to suhnit lesson plans? 
6. How often do you call building faculty meetings? 
7. What concrete evidence can you submit that teachers, under your 
supervision, are deriving benefit from your supervisory pro gram? 
D. Professional Preparation 
1. Total number of college hours Major _____ Minor ___ _ 
2. Total number of college hours strictly in elementary field __ _ 
3. Years of teaching experience at elementary level ___ _ 
secondary level 
4. Do you hold an Elementary Principal's Provisional Certificate? 
Do you hold an Elementary Principal's Life Certif icate? 
Do You hole. an Administrator's Provisional Certificate·: 
Do you hold an .d'Ilinistrator 1 s Life Certificate? 
E. Miscellaneous Information 
1. Estimate of average weekly personal number of hours spent i n all 
phases of school work. (This includes actual teaching , observation, 
planning, PTA, scoring ball games, grading papers, etc ., -- in fact, 
anything done during the week connected with school work and activitJes). 
2. Do you feel you are carrying an excessive school load? 
1y? 
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and Company, (c1926). 626 pp. 
This is an excellent source on all phases of instruction with-
in an elementary school. The main point of this book is directed 
to the field of supervision. 
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981 PP• 
This source is very similar to above with possible exceptlon 
of more stress on the finer points of supervision. 
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Mifflin Company, (91923]. 571 pp. 
One of the few sources available.on t he actual practices of an 
elementary school principal. The text contains an excellent resume 
of the importance of health within the elementary schools. 
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Charles Scribner's Sons. {sl928}. 308 PP• 
Excellent information is contained within this text in regard to 
the need of clerical help for the elementary principal. 
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Kyte, George C., The Principal At Work. Boston: Ginn and Company 1 
Supervi sion of teaching is a principa~s major function accord-
ing to this source. The author discloses the importance of 
supervisory visits. 
Otto, Henry J., Elementary School Organization and Administration. 
Second edition; New York: Appleton-Century- Crofts, Inc., 
G1944} .. 571 PP• 
This source would appear to be among the best in the field for 
information concerning the elementary school principal and the 
administration of his building. 
Reeder, Ward G., The Fundamentals of Public School Administration. - --- ---- --------
New York: The Macmillan Company, 1930. 579 PP• 
School administration is discussed from a practical view-
point. Many aims and procedures are described in order to give 
the reader a clear concept of the probl~~s involved. 
Smith, Samuel, and Robert K. Speer, Supervision in the Elementary 
School. New York: The Cordon Company, (£193© 460 pp •. 
The co-authors of this text stress that supervision should 
motivate and guide teachers to improve their professional 
activities in accordance with trn present and anticipated 
needs of the school population and supervisors should endeavor 
to make the educational program preventive, creative, con-
structive, and curative. 
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Messinger, Mark G., The Non-Teaching Elementary School Principal in 
The State of New Jersey. Camden, New Jersey, 1939. 226 pp. 
This published doctors' thesis has been of great interest 
and help . Conditions concerning the status of elementary 
principals in New Jersey do not differ, apparently, from the 
standards employed in Kansas . 
